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CHAPTER I 
INTRODUCTION 
Educators continually seek to insure a full and en-
riched life for the youth of our nation. The responsibilities 
are many fold and with the ever increasing populus in our 
schools, the complexity of the problem is constantly more 
profound. 
If our country is to remain a world leader we must 
fulfill the objectives of physical education which promotes 
the physical, motor, mental, and social development of the 
individual student. 
This is best accomplished through the proper f acili-
ties, equipment and teachers proficient in their respective 
fields of endeavor. 
I. THE PROBLEM 
Statement of the problem. It was the purpose of this 
study to establish an evaluation of physical education pro-
grams for boys in the public schools of the state of Washing-
ton. 
The topics surveyed were: 
1. Teacher Preparation 
A. Major and Minor fields. 
B. Number of years of college education. 
c. Are teachers teaching physical education in 
accordance with their college preparation? 
2. Program 
A. Activities taught. 
B. Length of each unit. 
C. Budget for each unit. 
3. Testing 
A. When are tests administered during a unit or 
year? 
B. What type of test is conducted, if any? 
4. Facilities and equipment 
A. What facilities and equipment are available 
for use in our schools? 
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Need for the study. A considerable number of publi-
cations, periodicals, and books include articles and research 
reports concerning the needs and responsibilities of physical 
education, but little has been said concerning intimate pro-
gram evaluation within individual schools. 
Many teachers and administrators feel the need for a 
valid appraisal of teacher proficiency and facilities within 
our schools so that a more precise set of objectives and 
standards may be established to meet our ultimate goals of 
education. 
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II. DEFINITIONS OF TERMS 
Evaluation. This term refers to the subjective apprai-
sal of the various components of physical education programs 
for the attainment of better schools. 
Facilities. Buildings or areas designed and construc-
ted for the purpose of conducting physical education activi-
ties. 
Equipment. Articles, apparatus, or fixed assets other 
than land and buildings used in the physical education program. 
Activities. Education procedures organized into units 
which are designed to stimulate learning by first hand ex-
perience through participation in physical education. 
Teacher preparation. The process of obtaining a back-
ground in college course work toward a specific area of 
teaching. 
Budget. The amount of money allocated for a specific 
unit or activity or the total amount for the entire program. 
Unit. A unit of teaching refers to the period of 
time during which a particular sport or activity is studied. 
Major. The subjects of academic study chosen as a 
field of specialization requiring the maximum of classroom 
hours. 
Minor. An area of academic subject matter requiring 
fewer courses than a major. 
"B" Classification. A high school of the state of 
Washington having an enrollment of two hundred (200) and 
under. 
"A" Classification. A high school of the state of 
Washington having an enrollment of two hundred one (201) to 
six hundred (600) • 
"AA" Classification. A high school of the state of 
Washington having an enrollment of six hundred one (601) and 
over. 
III. LIMITATIONS 
1. This study was limited to thirty-five class "B" 
schools, twenty-eight "A" schools, and thirty-nine "AA" 
schools in the state of Washington. 
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2. The survey concerned only grades seven (7) through 
twelve (12) • 
3. The study was limited to boys only. 
IV. ORGANIZATION OF THE STUDY 
This thesis has been arranged in a logical sequence, 
beginning with a comprehenisve study of the history and 
the present status of the problem as indicated in the related 
5 
literature. The ideas, beliefs, and research reports of many 
authors are discussed in Chapter II. 
Chapter III represents a detailed plan of procedure, 
beginning with the development and distribution of the ques-
tionnaires and continuing through the study with the treat-
ment of the data. 
Tables and appropriate explanation of data are pre-
sented in Chapter IV. 
The summary of this study is presented in Chapter V, 
whereby conclusions are drawn and the recommendations are 
made. 
CHAPTER II 
REVIEW OF THE LITERATURE 
There has been a great deal of research carried out by 
physical educators in recent years and a vast amount written 
about both the general and specific areas within physical 
education. 
Dr. Reuben B. Frost in an article entitled "A Vision 
of Greatness" pointed out that it is important, as we think 
about our role as physical educators, that we try to look 
at all our goals and activities with a proper degree of 
perspective. There need be no feeling that because one 
phase of our work is being emphasized, the other is being 
submerged. They are all important and there is more than 
enough for everyone to do. Some people have always received 
more public acclaim than others but this bears no relationship 
to the importance of their work. The guard and the fullback 
are equally important to a good football team. 
Each individual is entitled to his own thoughts and 
actions and there are numerous ways of achieving our pur-
poses. This need not lead to divisiveness. Any or all or-
ganizations and structures need both good brick and mortar. 
We need our thousands of people, each working in his own way, 
but welded together in a common goal. We are, in fact, many 
different things to many different people. Therein lies the 
greatness of our vast profession (36:29-31). 
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The account of the contributions of R. Tait McKenzie to 
modern concepts of physical education is intended to serve as 
a source of inspiration for present and future members of the 
profession as well as a basis for better understanding of 
physical education by those outside the profession. 
A committee of which R. Tait McKenzie was a member 
formulated fundamental concepts that differ very little from 
those advocated by physical educators today. One of those 
aims was concerned with social significance. The committee 
believed that: 
If we conceive the perfecting of the individual in his 
social relations to be of greater importance than more 
purely personal values, we may begin our list of aims 
with certain qualities developed by appropriate group 
activities, particularly athletic game and sports, prac-
ticed under favorable conditions. It is through these 
agencies that the child and youth most readily and 
naturally acquire habits and attitudes of cooperation 
and friendliness, loyalty, capacity for leadership, a 
spirit of fair play, and all that is implied in the 
word sportsmanship (30:160-166). 
An article reflecting the implications for physical 
education by Ruth Abernathy indicated that if current popu-
lar literature is accurate in reflecting critical opinion, 
crucial problems of physical education in the United States 
might well be identified as centering around conformity, 
mediocrity, selfishness, and softness, arising from poli-
tical and economic pressures and consequent dichotomies. 
If physical education is the study of human movement 
in the development and maintenance of the integrity of the 
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human organism, then more is involved than the concept of 
dealing with large muscle nonvocational units of activity. 
Excellence in activities and in technical knowledge 
is as essential in curriculum development as is the knowledge 
of growth and development, but this is not to mean that we 
postpone the stretching of horizons in another dimension as 
one means of clarifying focus and purpose and one means of 
demonstrating a discipline as contrasted with the application 
of discipline. 
It should be clear that the most exciting years of 
our field are those immediately ahead. It is easy to slump 
back into the more comfortable habits and not even recognize 
that calluses are beginning to form. 
We should involve ourselves in the problems of our 
profession that we have only tried to explain away in the 
past ( 32: 19-20) • 
Over the years since physical education has become an 
accepted part of our complete educational system, the demi-
nant emphasis of its purpose has fluctuated. However, as 
Edna Munro states: 
Have the leaders in the profession, in their attempt 
to strive for many desired but not readily attainable 
outcomes, erred on the side of endorsing a purpose of 
the field too far removed from the possibility of 
attainment? Conditions of insufficient teaching time, 
inadequate facilities and equipment, and large enroll-
ments must share partial responsibility for unattained 
outcomes (32:28). 
The public has a right to expect from physical educa-
tion today concrete evidences that its professed purpose is 
being achieved as in other fields. 
Let us better prepare our present and future teachers 
of physical education, so they can prepare challenging, 
progressive programs for each level of learning (32:28). 
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It is felt that we as educators continually tolerate 
the disdainful attitude of the "academaniacs" toward physical 
education. These are people, who by popular conception, are 
highly educated individuals who continually place physical 
education lower and lower on the totem pole of education. 
These academaniacs, sometimes openly but more often 
by cleverly camouflaged attitudes, defy and even preach 
against the rightful cultural and educational status of 
physical education. They hamper the progress and eventual 
professional status of physical education and recreation 
just as a charley horse hampers a runner. 
Too many physical educators are taking the programs 
and their purposes for granted. Recreation leaders and 
physical educators must stop spending so much time and 
essential energy working on the trees and begin to plan the 
forest. 
The extreme need for physical activity and recreation 
training in our educational process has been brought to a 
sharp focus by the great advances in the fields of physical, 
biological, social and technological sciences. 
As never before, the democratic processes of our so-
ciety accentuate the necessity for a better understanding 
between all people (36:28-30). 
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In an article entitled "Why Physical Education", Dennis 
Rigan asks the question, "Why include physical education in 
the school curriculum (13:21)?" 
Modern methods of teaching involve to a great degree 
the ideas of student participation, learning through doing, 
and learning by actual experience in physical education clas-
ses. The modern-day expanded curriculum is based on the 
concept of action, reaction, and transaction. 
If it is granted that activity is the source of all 
actual human growth, then it is imperative for our educational 
institutions to educate our students so that each will learn 
to use his body to the maximum of his potential, so that he 
will be a more skillful and proficient individual. 
There are many fine programs of physical education 
in the United States. However, there are perhaps many more 
programs in which students go through all kinds of routines 
and activities without gaining either better health or be-
coming more skilled. The important factor to consider is 
not activity for activities' sake, but activity for a defi-
nite purpose. This means guided activity that will lead to 
more effective and skillful use of the body (13:21). 
In our evaluating various programs it is not difficult 
to understand why physical education has had its troubles 
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in securing a favorable educational climate. Too often we 
have been guilty of offering sub-standard courses, accom-
panied by ineffective and careless teaching. We have excused 
ourselves by saying that we don't have enough time instead 
of using the time we do have so effectively that we get more. 
We have campaigned for required physical education without 
providing a program so valuable to students that the require-
ment speaks for itself. 
The problem presented by the dichotomy of mind and 
body will always need our attention in our interpretative 
programs to our general public. 
We have a potential program suited to the needs of 
our youth of today. We can and must teach abilities and 
understandings for the changing needs of adulthood during 
the post-school years. It is up to us to unite our efforts 
in such a way as to establish a physical education program 
that is universally so good that the next generation of 
teachers will have much less of a problem of interpretation 
than we made for ourselves. 
If we are to succeed in our interpretative program 
to the public and our fellow colleagues we must resolve some 
of the problems within our profession and agree upon an inte-
grated program that will bring credit and prestige to our 
aspect of the curricular experiences (33:14). 
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Arthur s. Daniels has indicated that the American 
public will not continue to support a phase of education if 
it fails to believe in it wholeheartedly, does not understand 
it, or does not value it sufficiently highly. 
We must move toward our goals with the understanding 
that there is a definite gap between theory and practice, 
intentions and actions. 
Daniels relates that we are distu~bingly far from 
approaching our potential regarding good school physical 
education programs. This is substantiated by a five year 
study by Bookwalter involving 2648 high schools in twenty-
five states using the Laporte score card. It was concluded 
that nationally our programs are only 28 per cent effective. 
From this study, it was learned that over three-fourths of 
the schools were below 50 per cent of the total possible 
scores on the score card. 
There is a remarkable difference between the profes-
sional education afforded by our colleges and universities 
and the physical education practiced in our schools. Our 
colleges have developed a philosophy and principles which 
are sound, practical scholarly, 
scientific, and capable of standing up under critical 
analysis. Yet many of our teachers are not sufficiently 
articulate regarding their own philosophy. They have failed 
to communicate this philosophy to our school administrators 
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and to our publics, who have little or no understanding of 
the nature and values of modern physical education. There is 
indifference sometimes antagonism, and most certainly a lack 
of appreciation. 
It has been revealed through extensive field study 
that in too many of our schools, physical education is touch 
football in the fall, basketball in the winter, and softball 
in the spring. It is the same for grades five through twelve. 
We must utilize our tools available for evaluation of physi-
cal education programs, communication to our publics, and 
apply our theory of practice to realistic teaching (29:26-27). 
In a critical incident technique methods of study of 
secondary school Physical Education Instructors conducted 
by Lane Burton Blank of Sacramento State College, Sacramento, 
California the following information was obtained. 
Several samples of pupils and educators were asked 
to describe specific incidents illustrating particularly 
effective or ineffective behavior on the part of instructors 
recently observed. The major areas into which critical 
behaviors were grouped are administrative, instructional, 
social, and personal. While the characteristics of effec-
tive and ineffective teaching as reported by the various 
students groups were found to coincide consistently, there 
was a significant difference between behaviors furnished in 
the student and educator samples. 
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From forty-nine educators, including physical educa-
tion teachers, principals, supervisors and co-ordinators of 
college student teaching activities in physical education, 
and 1,619 pupils in the study, the following conclusions were 
drawn: 
1. From the data gathered in this study and with 
special attention to those behaviors most fre-
quently reported, it may be surmised that, 
according to students, the effective physical 
educator should provide capable instruction in 
activities and maintain good control of pupils. 
2. Similarly, the educator sample indicated that good 
teaching in physical education is most frequent-
ly characterized by effective instruction in 
skills and efficient program administration and 
organization. 
3. The implication may be drawn from a study of 
student reports that the ineffective teacher of 
physical education fails to provide guidance 
and control and to establish satisfactory 
personal-social relations. 
4. Likewise, educator observations inferred that 
poor teaching in physical education is evi-
denced primarily by failure in administration 
and instruction and by inadequate guidance and 
control. (29:1-6). 
Waldo Sauter in his article "Be a Professional Physi-
cal Educator" tells us that upon evaluating our programs of 
physical education, we should also evaluate ourselves from 
the professional point of view to see if we are professional 
in the truest sense of the term. 
The seven point program given below, provided by 
Waldo Sauter should provide a guide for us all who would 
like to develop the professional minded quality of our field. 
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1. Join your professional organizations. 
2. Recruit new personnel for our profession. 
3. Do graduate work in physical education. 
4. Do research in physical education. 
5. Be a good teacher in your activity courses. 
6. Know the leaders and the literature in the field. 
7. Be a good public relations person for physical 
education (29:23). 
A study of responses from 938 students entering the 
University of Oregon in 1960 concerning their attitudes 
toward physical education revealed that, as a group, the 
students had a rather favorable attitude toward physical 
education. In comparing various subgroups, the following 
conclusions were made: athletes have better attitudes than 
non-athletes, the more years of physical education a student 
has had in high school the better his attitude is likely to 
be, and students who attended smaller high schools (enroll-
ment under 300) have better attitudes than those from larger 
schools (36:10-16). 
Jack Keogh conducted an extreme attitude inventory 
of 266 students entering U.C.L.A. that were required to en-
roll in physical education classes. 
It is Keogh's personal belief that physical activity 
is an emotional experience for most people, whether they are 
participating or observing, and perhaps even when thinking 
about values and meanings related to physical activity. 
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Based upon the descriptive information, the high groups 
could be characterized as physically active with high per-
sonal judgments of their physical skills and of the relative 
importance of physical activity in their lives. The low 
groups were surprisingly active physically but were very 
critical of their high school physical education programs 
and made less favorable judgments. 
The lack of difference in participation in physical 
activity between high and low groups was extremely surprising. 
It must be pointed out, however, that the low groups 
did not feel that physical activity was important to them 
even though they had participated to some degree in physical 
activity in high school (34:27-33). 
Whether physical education should be required or 
elective is of great concern to many educators today. Some 
states do not require students to enroll in physical educa-
tion programs within the school. The age at which it be-
comes an elective varies within individual school districts. 
The lack of concern for physical fitness is pointed 
out in an article by LeRoy H. Griffith of Arizona State 
University, published in "School Activities", November, 1965. 
Griffith conducted a follow-up study of the high 
school physical education participation of 1,180 Arizona 
elementary school graduates, who were permitted full 
responsibility for their involvement in physical education 
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activities. It was learned that 42 per cent of the freshmen, 
36 per cent of the sophomores, 29 per cent of the juniors, 
and 24 per cent of the seniors failed to be involved in any 
physical education activities while they were enrolled in 
high school. 
The question arises, should we expect high school 
students to develop appropriate attitudes toward their fit-
ness needs without giving them some direction? 
Too often, where it is allowed, young people fail to 
participate in school programs that are mutually of benefit 
to themselves and to society (37:3-4). 
Anthony A. Annarino in his article entitled "Physical 
Education or Wreck-Reation", published in 1956, asserted 
that something has happened to the "education in physical 
education." 
As physical educators we have to do more than solely 
dispense equipment in a "wreck-reation" program without aims 
or purposes. 
Many of today's programs consist mainly of the major 
sports with very little stress and importance placed on 
teaching skills and fundamentals. There is definitely a 
place in our programs for informality, but many people are 
forgetting the formal programs employing the use of drills 
and lead-up games for teaching skills, fundamentals and 
techniques; utilizing calisthenics to minimize body injuries; 
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and teaching general tactics for better class organization 
and control (13:71). 
We physical educators sometimes lose sight of the 
position in which physical education should be placed in our 
society. Whenever physical education is considered as a 
community function, it is elevated to its original and most 
proper position. 
Dr. c. Vinwhite asks two basic questions to be con-
sidered when we think of physical education and the community. 
Initially, what is it that the community asks of all 
enterprises functioning as elements in its social 
structure (13:125)? 
It may be assumed that a community physical education 
program is one of the vital elements in such a situation. 
Such endeavors should provide opportunities to re-
cruit, educate, and develop potential leaders. Vital programs 
give attention to touching the greatest number of people, 
the greatest number of times, over the longest period, for 
community purposes. Those services which unite the community 
by loyalty to a common cause makes an invaluable contribution 
to the program. 
Another question that merits attention is this: 
What contributions can a program in physical education 
make in terms of these basic community requirements 
(13:125)? 
A true physical education program puts both people 
and principles on public view. It is a public relations 
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opportunity second to none. It assumes responsibilities to 
the community which strengthens the community. It asks the 
community, in return, for time (very often leisure time), 
energy, money and its talent. Some communities are awakened 
to talent and power never before realized. 
Such a program also presents a wonderful lesson in 
fine social development as it cuts across every social, 
cultural, economic, and religious barrier. Here a valuable 
and significant contribution still needs to be made (13:125-
126). 
A varied program is the key to encouraging life-long 
interest in vigorous activities. This may be accomplished 
through regularity, understanding divergent needs, and the 
role of sports and its association with physical education. 
Regular vigorous activity contributes significantly 
to good health. It can be beneficial in controlling obesity, 
delaying degenerative disease, shortening recuperative periods, 
etc. 
The development of emotional maturity can be aided 
by comprehensive physical education programs. 
Each school is responsible for teaching or offering a 
broad enough program to ensure appeal to all students, where-
by a decrease in behavioral problems, and an increase in 
intellectual efficiency is obtained (36:6-8). 
"Physical education has been dominated too long by 
varsity athletics," says Charles "Bud" Wilkinson, director 
of the Lifetime Sports Foundation in Washington D.C. (9:35) 
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The aim of physical education has not been to develop 
physical skills that could be used by people after they are 
out of school. The aim has been toward the development 
of skills that could win games for the varsity teams. 
It is most obvious that we need a program of over-all 
development for every boy and girl who is physically able. 
We, as a nation, are leading an increasingly sedentary 
life. More than half the deaths in America today are attri-
buted to cardio-vascular disease linked to two causes: im-
proper diet and lack of exercise. 
We, as educators, must develop an interest and appre-
ciation for all skills and games so that our people of 
tomorrow will have a sufficient background to enable them 
to live full and healthful lives (9:35-39). 
An article taken from The Physical Educator entitled 
"The Contributions of Labor Leaders to Physical Education," 
indicates that to a surprising degree the growth of organized 
labor in the United States and the shaping and molding of 
American physical education have traveled parallel paths in 
the historical expansion of their roles on the American scene. 
Today, however, as far as the labor leader's under-
standing of physical education is concerned, it means sports 
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and games, recreation, athletics, and physical fitness. The 
available literature in the field of labor shows quite clearly 
that labor leaders support physical education programs as 
necessary in the learning of sports and specific skills for 
industrial and municipal recreation programs, and an extremely 
important medium for promoting physical fitness in time of 
national emergency (19:88-92). 
Physical education is very rapidly becoming a field 
in which sophisticated technical and scientific competencies 
are required of the well-educated professional. We have a 
preponderance of information in the associated fields of 
physiology and psychology as well as anatomy, kinesiology, 
tests and measurements in physical education and statistics, 
which make it mandatory for teacher, researchers and 
directors to be scientifically oriented. 
Fred Drews states, "Professional educators have a 
vast arsenal of scientific knowledge available, and if 
properly co-ordinated, can result in the best educational 
outcomes •.• 
If: 
1. The human aspects of working with people are the 
first consideration. 
2. Teachers of physical education have that unde-
finable sense of discriminating judgement which 
marks the teacher and leader. 
3. The professional is temperate and, at times, 
cautious in basing his decisions regarding 
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future courses of action exclusively upon ex-
haustive collection and interpretation of data. 
4. The teacher has self-respect and this is only 
possible when based upon deep personal insight." 
The "image" of the dedicated physical educator must 
include these qualities in addition to his knowledge use of 
the scientific and technical aspects of our profession (23: 
18-20) • 
CHAPTER III 
PROCEDURES OF THE STUDY 
When preparing to do a questionnaire-statistical 
study, there are several things one should consider before he 
actually becomes involved in the study. The following is a 
list of procedures one should follow when doing a study of 
this type. 
I. PREPARATION 
One must first go through proper channels to obtain 
permission to conduct all aspects of the research. Before 
mailing the questionnaire it was necessary to attain clear-
ance by the graduate office. Also, additional concession 
was granted to mail questionnaires to the Seattle Public 
Schools. Early in 1965 the writer began preparing the 
questionnaire for approval and mailing. A copy of this 
questionnaire is illustrated in appendix (A) , page 
Composition of the questionnaire. In determining the 
nature of the questionnaire, the number of topics necessary 
and the length of each was considered. The questionnaire 
was designed so that it could be completed with minimum time 
and effort on behalf of the questionnee. 
Topics were selected that were believed to be of prime 
importance to educators at all levels and have direct influence 
upon their thinking should this research indicate we are 
deficient in any area of our total educational program. 
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Procuring the data. Upon completion of the question-
naire, the next step was to determine how many responses 
would be necessary for valid results. It was decided that 
33 1/3% of all schools in each enrollment classification 
within the state would be most practical. This required a 
return from 35 "B" schools, 28 "A" schools, and 39 "AA" 
schools. 
Fifty questionnaires were mailed to each enrollment 
classification within the state. Each questionnaire con-
tained a cover letter explaining the purpose and scope of 
the questionnaire. The correspondence was mailed to the 
principal of each school selected. 
To insure the best cross-sectional results throughout 
the state, a high school educational directory listing all 
schools in every county alphabetically was consulted. In 
reviewing the number of counties within the state it was 
calculated how many schools needed to be surveyed within 
each county. 
In selecting individual schools within a county 
special attention was given to location and size of each 
school. Schools were carefully chosen of varying sizes and 
in well dispersed or separated areas of their respective 
counties. In counties most densely populated many schools 
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were found in clusters. Each school was picked at random 
among the clusters and then other classifications of schools 
were inserted in the group if possible. This enabled infor-
mation to be gained from various classes of districts within 
counties regardless of the financial obligations and support. 
This was believed to be very important as generally better 
facilities, teacher salaries, etc., are found where money is 
most abundantly provided for education. 
The data collected was then compiled by organizing 
each topic under each of the three classifications of 
schools, "B", "A", and "AA". 
This material is presented both in table and prose 
form in the following chapter. 
CHAPTER IV 
ANALYSIS OF DATA 
The analyzation of data is indicated in graphical form 
and then presented in descriptive form for each topic consi-
dered. Each category will be illustrated in "B", "A", and 
"AA" sequence throughout. 
Because of the nature of the topics, each will be 
given in percentage form for greater clarity and understand-
ing. Each will be expressed to the nearest whole percent. 
A comparison of the three classifications of schools, 
"B", "A" and "AA" with respect to years of college education 
of teachers is tabulated in Table I. 
Seventy-five teachers in "B" schools reported the 
following: There were no cases with three years for zero 
per cent. Twenty-seven had four years of education for 
thirty-six per cent. Forty-two had five years for fifty-six 
percent. Six had six years for eight per cent. There were 
none with more than six years of college. 
There were seventy-three teachers in "A" schools 
reporting as follows: There were no cases with three years 
for zero per cent. Twenty-seven had four years for thirty-
seven per cent. Thirty-seven had five years for fifty-one 
per cent. Nine had six years for twelve per cent. There 
were none with seven or more years for zero percent. 
Years 
3 
4 
5 
6 
7 
Totals 
TABLE I 
YEARS OF COLLEGE EDUCATION OF TEACHERS IN 
"B," "A," AND "AA" SCHOOLS 
B Schools A Schools AA Schools 
Cases % Cases % Cases % 
0 0 0 0 0 0 
27 36 27 37 39 24 
42 56 37 51 84 51 
6 8 9 12 42 25 
0 0 0 0 0 0 
75 73 165 
27 
" 
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There were one hundred sixty-five teachers in "AA" 
schools responding as follows: there were no cases with three 
years for zero per cent. Thirty-nine had four years for 
twenty-four per cent. Eighty-four had five years for fifty-
one per cent. Forty-two had six years for twenty-five per 
cent. There were none with seven or more years for zero 
per cent. 
The author believes it is necessary to indicate the 
teaching experience of the teachers of all classifications 
of schools surveyed so that a better evaluation of the total 
program is obtained. The statistics are given in Table II. 
Of the seventy-five teachers in "B" schools considered, 
the following resulted. Fourteen had one year for nineteen 
per cent. Twelve had two years for sixteen per cent. Seven 
had three years for nine per cent. Four cases had four years 
for five per cent. Ten had five years for thirteen per cent. 
Four had six years for five per cent. Three had seven years 
for four per cent. Six had eight years for eight per cent. 
Five had nine years for seven per cent. Ten had more than 
nine years for thirteen per cent of the total. Sixty-two 
per cent had five years or less experience. 
The following is a result of seventy-three responses 
from teachers in class "A" schools. Eleven had one year 
for fifteen per cent. Six had two years for eight per cent. 
Eight had three years for eleven per cent. Four had four 
Years 
1 
2 
3 
4 
5 
6 
7 
8 
9 
More 
Totals 
TABLE II 
YEARS OF TEACHING EXPERIENCE OF TEACHERS IN 
"B," "A," AND "AA" SCHOOLS 
B Schools A Schools AA Schools 
Cases % Cases % Cases % 
14 19 11 15 15 10 
12 16 6 8 11 7 
7 9 8 11 13 8 
4 5 4 5 8 11 
10 13 7 10 11 7 
4 5 3 4 7 4 
3 4 9 12 13 8 
6 8 3 4 10 6 
5 7 9 12 22 13 
10 13 13 18 45 27 
75 73 165 
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years for five per cent. Seven had five years for ten per 
cent. Three had six years for four per cent. Nine had 
seven years for twelve per cent. Three had eight years for 
four per cent. Nine had nine years for twelve per cent. 
Thirteen had more than nine years for eighteen per cent. 
Forty-nine per cent had five years or less experience. 
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There were one hundred sixty-five class "AA" teachers 
reporting the following: Fifteen had one year for ten per 
cent. Eleven had two years for seven per cent. Thirteen 
had three years for eight per cent. Eighteen had four years 
for eleven per cent. Eleven had five years for seven per 
cent. Seven had six years for four per cent. Thirteen had 
seven years for eight per cent. Ten had eight years for six 
per cent. Twenty-two had nine years for thirteen per cent. 
Forty-three per cent had five years or less experience, and 
forty-five cases had more than nine years experience for 
twenty-seven per cent of the total. 
Table III indicates the present level of teaching by 
all the teachers surveyed within the respective enrollment 
classifications, "B", "A", and "AA". 
There were seventy-five teacher responses from class 
"B" schools resulting in the following: There was only one 
case for one per cent that was teaching seventh grade only. 
One case for one per cent teaching eighth grade only. There 
were no cases teaching grade nine only for zero per cent. 
Grade 
7 
8 
9 
10 
7 & 8 
7 - 9 
7 -10 
7 -12 
8 -10 
9 & 10 
9 -12 
10 & 11 
10 -12 
11 & 12 
Totals 
TABLE III 
GRADE LEVEL OF TEACHING OF TEACHEBS IN 
"B," "A," AND "AA" SCHOOLS 
B Schools A Schools AA Schools 
Cases % Cases % Cases % 
l 1 0 0 2 l 
1 1 2 3 1 1 
0 0 3 4 5 3 
3 4 11 15 64 39 
13 17 5 7 3 2 
1 1 5 7 18 11 
19 25 11 15 3 2 
3 4 6 8 1 1 
2 3 1 1 0 0 
31 41 29 40 16 10 
1 1 0 0 2 1 
0 0 0 0 9 5 
0 0 0 0 33 20 
0 0 0 0 8 5 
75 73 165 
31 
32 
Three people taught tenth grade for four per cent. There 
were thirteen teaching both seventh and eighth for seventeen 
per cent. One taught seven through nine for one percent. 
Nineteen taught grades seven through ten for twenty-five 
per cent. Three taught grades seven through twelve for four 
per cent. Two teachers taught grades eight through ten for 
three per cent. Thirty-one taught grades nine and ten for 
forty-one per cent. There was one teacher for grades nine 
through twelve for one per cent. There were none for grades 
ten through twelve. 
There were seventy-three teachers reporting from "A" 
schools as follows: There were no teachers teaching the 
seventh grade only for zero per cent of the total. Two were 
teaching eighth grade only for three per cent. Three taught 
the ninth grade for four per cent. Eleven taught the tenth 
grade for fifteen per cent. Five taught the seventh and 
eighth grades for seven per cent. Five taught grades seven 
through nine for seven per cent. There were eleven teaching 
grades seven through ten for fifteen per cent. Six persons 
taught grades seven through twelve for eight per cent. Only 
one taught grades eight through ten for one per cent. 
Twenty-nine taught grades nine and ten for forty per cent. 
There were one hundred sixty-five responses from 
teachers in "AA" schools which revealed the following: There 
were two cases teaching seventh grade only for one per cent. 
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One teacher taught eighth grade only for one per cent. Five 
taught ninth only for three per cent. There were sixty-four 
teaching the tenth grade for thirty-nine per cent. Three 
taught both seventh and eighth grades for two per cent. 
Eighteen taught grades seven through nine for eleven per cent. 
Three taught grades seven through ten for two per cent. 
Only one taught grades seven through twelve for one per cent. 
There were none teaching grades eight through ten for zero 
per cent. Sixteen persons taught grades nine and ten for 
ten per cent. Two taught grades nine through twelve for 
one per cent. Nine were teaching grades ten and eleven for 
twenty per cent. Eight taught grades eleven and twelve for 
five per cent of the total. 
The writer believes it is necessary to tabulate the 
major and minor fields of preparation in regard to physical 
education of our teachers in the three classifications sur-
veyed. This information is provided in Table IV. 
There were seventy-five teachers responding which 
resulted in the following data from class "B" schools. 
There were thirty-nine teachers with a physical education 
major for fifty-two per cent. Twenty-two had a minor in 
physical education for twenty-nine percent. There were 
fourteen teachers (nearly one in five) with neither a major 
nor a minor in physical education for nineteen percent of 
the total. 
Physical 
Education 
Major 
Minor 
Neither 
Totals 
TABLE IV 
MAJORS AND MINORS OF TEACHERS IN 
"B," "A," AND "AA" SCHOOLS 
B Schools A Schools 
Cases % Cases % 
39 52 60 82 
22 29 9 12 
14 19 4 6 
75 73 
34 
AA Schools 
Cases % 
152 92 
12 7 
1 1 
165 
35 
Seventy-three teachers in class "A" schools reported 
as follows: There were sixty teachers possessing a physical 
education major for eighty-two per cent of the total. Nine 
had earned a physical education minor for twelve per cent. 
Four teachers now teaching physical education had neither a 
major nor a minor in physical education for six per cent. 
One hundred sixty-five teachers from "AA" schools 
provided the following data: One hundred fifty-two of 
those reporting had earned a major in physical education for 
ninety-two per cent. Twelve had a minor in physical educa-
tion for seven per cent of the total. Only one indicated 
neither a major nor a minor for one per cent. 
A comparison of the three classifications in this 
study with respect to their individual budgets for one 
school year is tabulated in Table v. 
There were thirty-five "B" schools reporting the 
following: There were no schools with a yearly budget of 
zero to fifty dollars for zero per cent of the total. One 
school spent between fifty-one and one hundred dollars for 
three per cent of all schools. Twenty-three schools or 
sixty-six per cent indicated they spent between one hundred 
one and five hundred dollars on their budget. Eleven schools 
spent between five hundred one and one thousand dollars for 
thirty-one per cent of the total. There were no schools 
spending an excess of one thousand dollars. 
TABLE V 
NUMBER AND PERCENTAGE OF SCHOOLS AND THEIR RESPEX:TIVE BUDGET 
IN DOLLABS FOR EQUIPMENT AND SUPPLIES FOR ALL 
PHYSICAL EDUCATION ACTIVITIES 
FOR ONE SCHOOL YEAR 
Budget in B Schools A Schools AA Schools 
Dollars No. % No. % No. % 
0 - 50 0 0 0 0 0 0 
51 - 100 1 3 0 0 0 0 
101 - soo 23 66 10 36 4 10 
501 - 1000 11 31 15 54 32 82 
1001 - 5000 0 0 3 10 3 8 
36 
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Twenty-eight class "A" schools provided the data given 
below: There were no schools with a budget less than fifty 
dollars for zero per cent. There were no schools reporting 
a budget between fifty-one and one hundred dollars for zero 
per cent. Ten schools or thirty-six per cent had a budget 
between one hundred one and five hundred dollars. Fifteen 
schools or fifty-four per cent indicated a budget between 
five hundred one and one thousand dollars. Only three schools 
or ten per cent of those considered had a budget above one 
thousand dollars. 
The following information was received from thirty-
nine "AA" schools: There were none reporting a budget under 
one hundred dollars for zero per cent. Four schools indi-
cated a budget between one hundred one and five hundred 
dollars for a percentage of ten. There were thirty-two 
schools or eighty-two per cent showing a budget between 
five hundred one and one thousand dollars. Three schools 
had a budget that exceeded one thousand dollars for eight 
per cent of the total schools responding. 
The following tables represent the number of schools 
offering their respective activities with the number of years 
each activity is taught. The percentage column indicates 
the number of schools representing a portion of the total 
surveyed. All activities will be listed in size classifica-
tion as follows: 11 B11 , "A", "AA". 
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TABLE VI 
ACTIVITIES OFFERED IN CLASS "B" SCHOOLS 
Number of Number of 
Act1v1 ty Schools Years taught Percentage 
Flag Football 3 0 9 
1 1 3 
15 2 43 
1 3 3 
15 4 43 
Soccer 15 0 43 
0 1 0 
8 2 23 
0 3 0 
11 4 31 
0 5 0 1 6 3 
Speed ball 27 0 77 
0 1 0 
2 2 6 
0 3 0 
5 4 14 
0 g 0 1 3 
Archery 28 0 80 
0 1 0 
3 2 9 
0 3 0 
3 4 9 
1 5 3 
Volleyball 0 0 0 
0 1 0 
16 2 46 
1 3 3 
17 4 48 
0 g 0 1 3 
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TABLE VI (continued) 
Number.of Number of 
Ac ti vi ty Schools Years taught Percentage 
Basketball 0 0 0 
0 1 0 
9 2 26 
0 3 0 
24 4 69 
0 g 0 2 6 
Handball 33 0 94 
0 1 0 
1 2 3 
0 3 0 
0 4 0 
0 g 0 1 3 
Skiing 35 0 100 
Badminton 10 0 29 
1 1 3 
11 2 31 
0 ~ 0 12 34 
0 g 0 1 3 
Table Tennis 21 0 60 
0 1 0 
5 2 14 
0 3 0 
8 4 23 
0 g 0 1 3 
Shuffleboard 35 0 100 
Dancing 25 0 71 
0 1 0 
3 2 9 
0 3 0 
6 4 17 
0 g 0 1 3 
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TABLE VI (continued) 
Number of Number of 
Activitl Schools Years tausht Percentase 
Swimming 31 0 89 
0 l 0 
0 2 0 
0 J 0 
.3 4 9 
0 5 0 
l 6 3 
Golf J.3 0 94 
0 l 0 
2 2 6 
Tennis 28 0 80 
0 1 0 
J 2 9 
0 J 0 
J 4 9 
0 5 0 
l 6 J 
Softball 2 0 6 
0 1 0 
12 2 J4 
0 J 0 
20 4 57 
0 g 0 l J 
Track 7 0 20 
0 l 0 
10 2 29 
0 J 0 
18 4 51 
Gymnastics 20 0 57 
0 1 0 
10 2 29 
0 J 0 
4 4 11 
1 5 J 
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TABLE VI (continued) 
Number of Number of 
Activity Schools Years taught Percentage 
Wrestling 26 0 74 
0 1 0 
5 2 14 
0 J 0 
4 4 11 
Weight Training 29 0 83 
0 l 0 
4 2 11 
0 J 0 
2 4 6 
Ice Skating J4 0 97 
0 1 0 
0 2 0 
0 3 0 
0 4 0 
l 5 3 
Sledding 34 0 97 
0 1 0 
0 2 0 
0 3 0 
0 4 0 
l 5 J 
Dodge ball 34 0 97 
0 l 0 
0 2 0 
0 J 0 
l 4 J 
Boxing 34 0 97 
0 l 0 
0 2 0 
0 J 0 
l 4 J 
Marching 34 0 97 
0 1 0 
l 2 J 
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TABLE VI (continued) 
Number of Number of 
Act1vi ty Schools Years taught Percentage 
Bowling 3.5 0 100 
Field Hockey 33 0 94 
0 1 0 
2 2 6 
Cross Country 34 0 97 
0 l 0 
0 2 0 
0 3 0 
1 4 3 
Slow Pitch 35 0 100 
Bope Skipping 35 0 100 
Health 34 0 97 
0 l 0 
0 2 0 
0 3 0 
1 4 3 
First Aid J4 0 97 
0 l 0 
0 2 0 
0 J 0 
1 4 J 
Physical Fitness 
Exercises 25 0 98 
0 1 0 
1 2 4 
0 J 0 
2 4 7 
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TABLE VII 
ACTIVITIES OFFERED IN CLASS "A" SCHOOLS 
Number of Number of 
Activ1 tl Schools Years tau5ht Peroentase 
Flag Football 5 0 18 
1 1 4 
13 2 46 
1 3 4 
8 4 29 
Soccer 5 0 18 
2 1 7 
16 2 57 
0 3 0 
5 4 18 
Speed ball 11 0 39 
3 1 11 
12 2 43 
1 3 4 
1 4 4 
Archery 17 0 61 
1 1 4 
8 2 29 
0 3 0 
2 4 7 
Volleyball 0 0 0 
1 1 4 
13 2 46 
1 3 4 
11 4 39 
0 5 0 
2 6 7 
Basketball 0 0 0 
0 1 0 
15 2 54 
2 3 7 
9 4 32 
0 5 0 
2 6 7 
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TABLE VII (continued) 
Number of Number of 
Ac ti vi tl Schools Years tau5ht PercentaE5e 
Handball 27 0 96 
0 1 0 
1 2 4 
Skiing 28 0 100 
Badminton 7 0 2~ l l 
15 2 54 
1 3 4 
3 4 11 
0 g 0 1 4 
Table Tennis 20 0 71 
0 1 0 
5 2 18 
1 3 4 
1 4 4 
0 5 0 
1 6 4 
Shuffleboard 25 0 89 
0 1 0 
3 2 11 
Dancing 18 0 64 
0 1 0 
4 2 14 
l 3 4 
4 4 14 
0 5 0 
l 6 4 
Swimming 24 0 86 
0 l 0 
3 2 11 
0 3 0 
l 4 4 
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TABLE VII (continued) 
Number of Number of 
Activ1 tl Schools Years tau5ht Percenta5e 
Golf 22 0 79 
1 1 4 
4 2 14 
1 3 4 
Tennis 18 0 64 
1 1 4 
6 2 21 
0 3 0 
2 4 7 
0 5 0 
1 6 4 
Softball 2 0 7 
3 1 11 
13 2 46 
1 3 4 
8 4 29 
0 g 0 1 4 
Track 1 0 4 
1 1 4 
13 2 46 
1 J 4 
9 4 32 
0 5 0 
J 6 11 
Gymnastics 10 0 36 
0 1 0 
11 2 39 
0 3 0 
4 4 14 
0 5 0 
3 6 11 
Wrestling 14 0 50 
0 1 0 
10 2 J6 
0 J 0 
4 4 14 
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TABLE VII (continued) 
Number of Number of 
Ac ti vi tz Schools Years tau~h t Percenta~e 
Weight Training 22 0 79 
0 1 0 
5 2 18 
0 3 0 
1 4 4 
Ice Ska.ting 28 0 100 
Sledding 28 0 100 
Dodgeba.11 28 0 100 
Boxing 27 0 96 
1 1 4 
Marching 28 0 100 
Bowling 24 0 86 
1 1 4 
3 2 11 
Field Hockey 25 0 89 
0 1 0 
3 2 11 
Cross Country 28 0 100 
Slow Pitch 28 0 100 
Rope Skipping 26 0 93 
0 1 0 
1 2 4 
0 3 0 
0 4 0 
0 5 0 
1 6 4 
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TABLE VII (continued) 
Number of Number of 
Activ1 tl Schools Years tausht Percentase 
Health 28 0 100 
First Aid 27 0 96 
0 1 0 
1 2 4 
Physical Fitness 
Exercises 25 0 89 
0 1 0 
1 2 4 
0 3 0 
1 4 4 
0 g 0 l 4 
48 
TABLE VIII 
ACTIVITIES OFFEBED IN CLASS "AA" SCHOOLS 
Number of Number of 
Act1v1t;! Schools Years ta!!Siht Percenta5e 
Flag Football 7 0 18 
14 l 36 
8 2 20 
1 3 3 
5 4 13 
2 g 5 2 5 
Soccer 7 0 18 
21 l 54 
5 2 13 
2 3 5 
l 4 J 
0 5 0 
3 6 8 
Speed ball 13 0 33 
16 l 41 
6 2 15 
1 3 J 
1 4 3 
2 5 5 
Archery 13 0 33 
14 1 36 
7 2 18 
3 3 8 
1 4 J 
0 5 0 1 6 3 
Volleyball 0 0 0 
21 1 54 
6 2 15 
4 3 10 4 4 10 
1 5 3 
3 6 8 
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TABLE VIII (continued) 
Number of Number of 
Activity Schools Years taught Percentage 
Basketball 0 0 0 
17 1 4 
9 2 23 
4 3 10 
6 4 15 
1 5 3 
2 6 5 
Handball JJ 0 84 
1 1 J 
4 2 10 
1 J J 
Skiing J4 0 86 
1 1 J 
1 2 3 
1 3 3 
1 4 3 
1 5 3 
Badminton l 0 3 
19 1 48 
13 2 33 
2 3 5 
2 4 5 
1 g 3 1 3 
Table Tennis 27 0 70 
4 1 10 
4 2 10 
0 3 0 
2 4 5 
0 g 0 2 5 
Shuffleboard JO 0 77 
2 1 5 4 2 10 
2 3 5 
0 4 0 
0 g 0 1 3 
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TABLE VIII (continued) 
Number of Number of 
Activi tz Schools Years tausht Percentase 
Dancing 23 0 59 
7 1 18 
5 2 13 
1 3 3 
2 4 
.5 
0 
.5 0 
1 6 3 
Swimming 25 0 64 
5 1 13 
2 2 
.5 
3 3 8 
3 4 8 
0 
.5 0 
1 6 3 
Golf 23 0 
.59 
12 1 31 
4 2 10 
Tennis 13 0 33 
17 1 44 
6 2 15 
2 3 .5 
1 4 3 
Softball 0 0 0 
20 1 .51 
8 2 20 
1 J 3 
8 4 20 
1 g J 1 3 
Track 4 0 10 
19 1 48 
7 2 18 
3 3 8 
3 4 8 
1 g J 2 
.5 
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TABLE VIII (continued) 
Number of Number of 
Aotivit;y Schools Years taught Percentage 
Gymnastics 4 0 10 
20 l 51 
6 2 15 
2 3 5 
4 4 10 
l g 3 2 5 
Wrestling 15 0 38 
15 1 38 
3 2 8 
1 3 3 
2 4 5 
2 5 5 
1 6 3 
Weight Training 19 0 48 
11 1 28 
6 2 15 
0 3 0 
2 4 5 
0 5 0 
1 6 3 
Ice Skating 39 0 100 
Sledding 39 0 100 
Dodge ball 39 0 100 
Boxing 39 0 100 
Marching 37 0 95 
2 1 5 
Bowling 35 0 89 
3 1 8 
l 2 3 
Field Hockey 33 0 84 
5 1 13 
0 2 0 
1 3 3 
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TABLE VIII (continued) 
Number of Number of 
Activity Schools Years taught Percentage 
Cross Country 37 0 95 
0 1 0 
2 2 5 
Slow Pitch 38 0 97 
0 1 0 
1 2 3 
Rope Skipping 39 0 100 
Health 38 0 97 
1 1 3 
First Aid 39 0 100 
Physical Fitness 
Exercises 39 0 100 
Upon evaluating the activities taught by the "B" 
schools, the author states the following: 
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Nine per cent of the "B" schools have no flag football, 
but forty-three per cent offer flag football four years. 
Forty-three per cent of the schools do not offer soccer. 
Forty-eight per cent provide volleyball four years and 
sixty-nine per cent offer basketball four years. Ninety-
four per cent provide no handball or field hockey while no 
schools have the following: skiing, shuffleboard, bowling, 
slow pitch and rope skipping. Seventy-one per cent of our 
"B" schools do not have dancing, eighty-nine per cent do 
not have a course in swimming. Ninety-four per cent have 
no golf and eighty per cent have no tennis. Eighty-three 
per cent offer no weight training and ninety-seven per cent 
of our schools reporting offered no ice skating, sledding, 
dodgeball, boxing, marching, cross country, health and first 
aid. Eighty-nine per cent did not offer physical fitness 
exercises as a unit. Seventy-four per cent have no wrestling, 
and fifty-seven pre cent offer no gymnastics. 
This evaluation definitely indicates that some of our 
activities such as flag football, volleyball, soccer, basket-
ball, etc., are overworked while we are deficient in provi-
ding other activities which are equally as important toward 
the development of the total individual. 
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An evaluation of the activities provided by the "A" 
schools reporting revealed the following: One hundred per 
cent of the schools do not offer skiing, ice skating, 
sledding, dodgeball, boxing, marching, cross country, slow 
pitch and health. Ninety-six per cent offer no handball or 
first aid. Ninety-three per cent no rope skipping, eighty-
nine per cent no shuffleboard, field hockey, or physical 
fitness units. Eighty-six per cent did not offer bowling 
or swimming. Seventy-nine per cent do not teach weight 
training or golf. Seventy-one per cent offer no table 
tennis. Sixty-four per cent do not have tennis or dancing. 
Sixty-one per cent provided no archery. Fifty per cent do 
not have wrestling. Thirty-nine per cent have no speedball. 
Thirty-six per cent do not teach gymnastics. Twenty-five 
per cent of those reporting do not teach badminton. Eighteen 
per cent offer no flag football or soccer. Volleyball was 
taught by thirty-nine per cent of the schools for four years. 
Basketball and track was provided four years by thirty-two 
per cent of the schools. Twenty-nine per cent of the schools 
taught softball four years. 
These statistics reveal the same trend as found in 
the "B" schools. There is too much emphasis on a few 
activities such as basketball, volleyball, soccer, etc. A 
more balanced program of activities should be provided. 
The following information is an evaluation of acti-
vities taught by the "AA" schools reporting: One hundred 
per cent of the schools do not teach ice skating, sledding, 
dodgeball, boxing, rope skipping, first aid, and physical 
fitness units. Ninety-seven percent do not offer slow 
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pitch or health. Ninety-five per cent do not provide cross 
country or marching. Eighty-nine per cent do not teach 
bowling. Eighty-six per cent do not offer skiing. Eighty-
four per cent have no handball or field hockey. Seventy-
seven per cent do not teach shuffleboard. Seventy per cent 
do not provide table tennis. Sixty-four per cent of the 
schools do not offer swimming. Fifty-nine per cent do not 
teach dancing or golf. Forty-eight per cent provide no 
weight training. Thirty-eight per cent do not teach 
wrestling. Thirty-three per cent do not offer speedball, 
archery or tennis. Eighteen per cent have no flag football 
or soccer. Ten per cent do not provide gymnastics or track. 
Only three per cent do not offer badminton. Twenty per cent 
offer softball four years while fifteen per cent offer 
basketball four years. Volleyball is also taught four 
years by ten per cent of those schools responding. 
Physical Fitness Testing--"B" Schools 
The following information was received regarding the 
testing programs of the thirty-five "B" schools surveyed. 
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No. of Per-
Do You Test? Responses Yes centage 
1. At the beginning of a unit? 
2. At the end of a unit? 
3. At both the beginning and the 
end of a unit? 
Classification and Evaluation 
of Tests: 
1. Do you use these tests for classi-
f ication? 
2. Do you use these tests for evalu-
ation? 
3. Do you have a physical fitness 
test? 
Types of Tests Used by Schools 
Reporting: 
Name of Test 
1. No Test Administered 
2. Washington State Physical Fitness 
3. Kramer 
4. AAHPER 
5. President's Council 
6. Fleishman's Basic Fitness 
7. A combination of two or more 
8. Made up by the Instructors 
35 
35 
35 
35 
35 
35 
9 
8 
1 
2 
4 
1 
7 
3 
10 
18 
20 
11 
29 
29 
28 
51 
57 
31 
83 
83 
26 
23 
3 
6 
11 
3 
20 
9 
The following is an evaluation of the physical fitness 
testing programs in the "B" schools surveyed: Only ten schools 
out of thirty-five test at the beginning of a unit. Eighteen 
schools test at the end of a unit, and twenty of these thirty-
five schools test at both the beginning and the end of a unit. 
Only ten schools test at the beginning of a unit. However, 
eleven schools report using the test for classification. 
There are several different tests given by the schools 
which indicates that different evaluations are obtained. 
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Twenty-nine schools indicate they have a physical fitness 
test. However, only twenty-six list the type of test ad-
ministered. 
Physical Fitness Testing--"A" Schools 
The following information was received regarding the 
testing programs of the twenty-eight (28) "A" schools reporting: 
Do You Test? 
No. of 
Responses 
1. At the beginning of a unit? 
2. At the end of a unit? 
3. At both the beginning and the 
end of a unit? 
Classification and Evaluation 
of Tests: 
1. Do you use these tests for classi-
f ication? 
2. Do you use these tests for evalu-
ation? 
3. Do you have a physical fitness 
test? 
Types of Tests Used by Schools 
Reporting 
Name of Test 
1. No Test Administered 
2. Washington State Physical Fitness 
3. Illinois 
4. AAHPER 
5. LaSierra--Color Trunk Program 
6. President~ Council 
7. Combination of two or more 
8. Made up by the Instructors 
9. Test Administered but no Title 
Indicated 
28 
28 
28 
28 
28 
28 
0 
4 
1 
5 
1 
3 
5 
3 
6 
Yes 
4 
21 
7 
5 
24 
28 
Per-
centage 
14 
75 
25 
18 
86 
100 
0 
14 
4 
18 
4 
11 
18 
11 
21 
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An evaluation of the testing programs conducted by the "A" 
schools surveyed is given below. Only four cases of the twenty-
eight schools surveyed test at the beginning of a unit. Yet 
twenty-one cases of the twenty-eight test at the end of a 
unit. Only seven schools test at both the beginning and the 
end of a unit. 
Five schools state they use their respective test for 
classification, yet only four indicate they test at the be-
ginning of a unit. However, twenty-four cases use their 
test for evaluation. 
One hundred per cent of the schools surveyed state they 
have a physical fitness test. As with the "B" schools, 
there is considerable difference in the types of tests ad-
ministered. 
Physical Fitness Testing-- 11 AA 11 Schools 
Thirty-nine (39) 11 AA 11 schools reported the following 
information regarding physical fitness testing: 
No. of Per-
Do You Test? Responses Yes centage 
1. At the beginning of a unit? 39 7 18 
2. At the end of a unit? 39 33 84 
3. At both the beginning and the 
end of a unit? 39 15 38 
Classification and Evaluation 
of Tests: 
1. Do You use these tests for classi-
f ication? 39 12 31 
2. Do you use these tests for evalu-
ation? 39 36 92 
3. Do you have a physical fitness 
test? 39 39 100 
Types of Tests Used by Schools 
Reporting: 
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Name of Test 
No. of 
Responses 
Per-
centage 
1. No Test Administered 
2. Washington State Physical Fitness 
3. University of Oregon Strength and 
Fitness 
4. AAHPER 
5. President's Council 
6. A Test Devised by Tucson, Arizona 
Schools 
7. Marine Corps Physical Fitness 
8. Combination of two or more 
9. Made up by the Instructors 
10. Test Administered but no Title 
Indicated 
0 
9 
2 
5 
3 
1 
1 
7 
4 
7 
0 
23 
5 
13 
8 
3 
3 
18 
10 
18 
The following is an evaluation of the physical fitness 
testing programs conducted by the "AA" schools surveyed: Only 
seven of the thirty-nine schools surveyed test at the beginning 
of a unit, while thirty-three of the thirty-nine give a test 
at the end of a unit. It is indicated that only fifteen 
cases test at both the beginning and the end of a unit. 
Twelve schools report they use the tests for classification. 
However, only seven give a test at the beginning of a unit. 
Thirty-nine schools or one hundred per cent do have a 
physical fitness test, and thirty-six of these use their re-
spective test for evaluation. 
As with the "B" and "A" classifications, several different 
tests are administered at the "AA" level. 
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Facilities and Equipment 
The following information was received from the thirty-
five (35) "B" schools indicating their inventory of facili-
ties and equipment: 
Item Yes Percentase 
1. Outdoor area, softball, etc. 35 100 
2. Gymnasium 35 100 
3. swimming Pool 4 11 
4. Apparatus Room 10 29 
5. Wrestling Room 12 34 
6. Tumbling Mats 33 94 
7. Weight Training Room 17 48 
8. Chinning Bars 21 60 
9. Parallel Bars 8 23 
10. Vaulting Boxes 8 23 
11. Side Horse 3 9 
12. Volleyball Equipment 34 97 
13. Badminton Equipment 33 94 
14. Archery Equipment 13 37 
15. Golf Equipment 0 0 
16. Tennis Equipment 13 37 
17. outdoor Track 21 60 
18. Track Equipment 31 89 
19. Shuff le Board Equipment 4 11 
A facilities and equipment evaluation for the thirty-
five "B" schools surveyed is given below. 
An outdoor area for softball and other familiar acti-
vities and a gymnasium are the only two facilities found in 
every school. Other areas which are quite high are tumbling 
mats, ninety-four per cent; volleyball equipment, ninety-
seven per cent; badminton, ninety-four per cent; and track 
equipment, eighty-nine per cent. 
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Most of the items surveyed are found to exist in the 
percentage category extending from sixty per cent down to 
twenty-nine per cent. 
There are six areas very low among the nineteen items 
surveyed. Only eleven per cent of the schools have a swim-
ming pool or access to one for teaching purposes. Only 
twenty-three per cent have parallel bars and vaulting boxes. 
Only nine per cent have a side horse. There are no schools 
having golf equipment, and only eleven per cent have shuffle-
board equipment. 
The twenty-eight (28) class "A" schools surveyed pro-
vided the following information concerning existing facilities 
and equipment. 
Item Yes Percentage 
1. Outdoor area, softball, etc. 28 100 
2. Gymnasium 28 100 
3. Swimming Pool 2 7 
4. Apparatus Room 7 25 
5. Wrestling Room 8 29 
6. Tumbling Mats 28 100 
7. Weight Training Room 9 32 
8. Chinning Bars 24 86 
9. Parallel Bars 15 54 
10. Vaulting Boxes 7 25 
11. Side Horse 11 39 
12. Volleyball Equipment 28 100 
13. Badminton Equipment 28 100 
14. Archery Equipment 18 64 
15. Golf Equipment 8 29 
16. Tennis Equipment 14 50 
17. Outdoor Track 23 82 
18. Track Equipment 28 100 
19. Shuffle Board Equipment 6 21 
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The following is an evaluation of facilities and 
equipment as reported by the twenty-eight "A" schools surveyed. 
One hundred per cent of the schools have an outdoor 
area for softball and other activities, a gymnasium, tumbling 
mats, volleyball equipment, badminton equipment, and track 
equipment. Eighty-six per cent have chinning bars and eighty-
two per cent have an out door track. 
Many of the items surveyed are found to exist in the 
percentage category extending from sicty-four per cent down 
to and including twenty-nine per cent. 
Some of the items are very low in the school's 
reporting. Only seven per cent have a swimming pool or access 
to one for class use. Other items such as an apparatus room, 
vaulting boxes, etc., are found only in twenty-five per cent 
or less of the schools. 
The information given below was received from the 
thirty-nine (39) class "AA" schools indicating their facilities 
and equipment used at the present time. 
Item Yes Percentage 
1. Outdoor area, softball, etc. 39 100 
2. Gymnasium 39 100 
3. Swimming Pool 12 31 
4. Apparatus Room 18 46 
s. Wrestling Room 25 64 
6. Tumbling Mats 39 100 
7. Weight Training Room 27 70 
8. Chinning Bars 36 92 
9. Parallel Bars 31 79 
10. Vaulting Boxes 17 44 
11. Side Horse 28 72 
12. Volleyball Equipment 39 100 
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Item Yes Percentage 
13. Badminton Equipment 
14. Archery Equipment 
15. Golf Equipment 
16. Tennis Equipment 
17. Outdoor Track 
18. Track Equipment 
19. Shuffle Board Equipment 
39 
24 
16 
31 
36 
39 
17 
100 
62 
41 
79 
92 
100 
44 
The following is an evaluation of the present f acili-
ties and equipment found in the thirty-nine "AA" schools 
questioned. 
An outdoor area, gymnasium, tumbling mats, volleyball 
equipment, badminton equipment, and track equipment were found 
in every school surveyed. Ninety-two per cent have chinning 
bars and an outdoor track. Thirty-one per cent have a swimming 
pool or one available for class instruction. All other items 
surveyed were found to exist in forty-one per cent of more of 
the schools. 
It is the purpose of the author at this point to give 
a comparative evaluation of facilities and equipment within 
the three school classifications "B", "A", and "AA". Also 
differences will be shown to illustrate the trends and needs 
within our schools. 
All three classifications are very high in items 
which are considered traditional sport activities, such as 
softball, basketball, volleyball, badminton, etc. 
The larger schools have more facilities and equipment 
available than the smaller schools. However, golf equipment, 
apparatus room,swinuning pool, vaulting boxes, shuffle board 
equipment, etc., are very low even at the "AA" level. 
Our 11 B11 schools are very low in gymnastic equipment 
and in other carry-over activities such as golf, archery, 
tennis, etc. Our "A" schools are somewhat higher in some of 
these areas but still below what they should be for proper 
development of our youth. 
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CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
Introduction 
Understanding the needs of the individual and seeking 
the best ways to fulfill these needs is the far-reaching 
goal of our physical educators today. Due to increased 
research, physical education has become complex, both in 
theory and in practice. 
With the rapidly increasing enrollments more and bet-
ter facilities and equipment are needed to properly teach 
our young people. 
The purpose of this study was to evaluate our total 
program with all its ramifications. It is hoped that in 
turn, all of us in the field of physical education will be 
better prepared to continue with our work. 
Through extensive review of literature and question-
naire survey, the author sought to find our present status 
in the broad physical education programs afforded our youth 
throughout the state of Washington. 
Conclusion 
In analyzing the data received in the survey the author 
reached the following conclusions: 
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There are far too many physical education teachers in 
our schools who are inadequately prepared for teaching the 
methods and skills necessary for our youth. It is the 
author's opinion that no one should teach in an area in which 
he has no preparation background. 
We are not spending a sufficient amount of money for 
facilities and equipment to properly present a learning 
environment for the students. 
There are not enough different activities offered by 
our schools and in many cases, too much repetition of those 
that are made available. 
The author feels our physical educators are using too 
many variations of tests as tools of measurement whether it 
be for evaluation, classification, or both. In many cases, 
there are no tests given at all, and in other instances, 
not often enough for any real purpose. The author also 
points out that less than twenty-five per cent of all schools 
surveyed use the Washington State Physical Fitness Test as a 
measurement tool. 
Recommendations 
There is sufficient evidence available to all people 
interested in developing higher quality physical education 
programs to warrant an immediate upgrading at all levels and 
in all areas in our schools. 
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The author recommends that more research be required 
of all physical education and administrative personnel within 
their respective schools so that a better understanding of 
needs and practices in physical education can be utilized. 
It is also recommended that our teachers be better 
supplied with the necessary equipment to do their teaching 
properly, e.g. gymnastics, individual sport equipment, etc. 
The author recommends that more emphasis be placed on 
employment and placing of personnel within their respective 
schools so that teachers are working in the field of greatest 
preparation rather than teaching subject matter and skills 
with no background. 
Also, it is recommended that a valid testing program 
be initiated and continued at all levels for those partici-
pating in physical education activities. Contrary to the 
general belief by our public, testing and evaluation are 
just as important in physical education as in any other 
subject or activity afforded our students of all ages. 
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June l, 1966 
Dear Mr. Powells 
Having taught physical education on both the junior and 
senior high school level for the past few years, I have become 
keenly interested in the type of physical education afforded 
our children throughout the state. 
I hope, with your cooperation, to make a survey for my 
master's thesis of the activities, departmentalized spending, 
age groups enrolled, facilities and equipment, and qualifica-
tions of teaching personnel in physical education. 
'!he criteria for the selection of this sample was done 
with the cooperation of Central Washington State College. From 
this questionnaire, I hope to establish a valid study of trends 
and needs in physical education at all levels. Your school 
was selected along with others depending on the enrollment and 
geographical location in the state. It is my intent to utilize 
these factors for a greater cross-sectional validation. 
Your cooperation in filling out this questionnaire at 
your earliest convenience would be greatly appreciated. A 
self-addressed envelope is enclosed for your convenience. If 
you care for the results of this survey, please write in the 
necessary address at the bottom of page 4. 
Please return no later than July l, 1966. 
Sincerely, 
Mr. Don Knowles 
Box 444 
Waterville, Washington 
EDUCATIONAL BACKGROUND OF PHYSICAL EDUCATION TEACHERS IN YOUR SCHOOL 
Circle the appropriate letter or number in each column and write in both the major and minor of each teacher. 
(circle one) (circle one) (circle one) 
Years of College Years of Teaching Present Level (write in) 
Teacher Sex Education Experience of Teaching Major Minor 
1 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
2 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
3 MF 34.5678 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7 &8 9&10 
4 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
5 MF 3 4 5 6 7 8 1 2 3 4. 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
6 MF 345678 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
7 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
8 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
9 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
10 MF 3 4 5 6 7 8 1 2 3 4 5 6 7 8 9 or more 7 8 9 10 7&8 9&10 
--
-..,] 
fU 
ACTIVITIES TAUGHT AND LENGTH OF UNIT OF EACH DURING THE YEAR 
Please circle the appropriate activity and grade or grades in which the activity is 
taught. Then circle the appropriate number of dollars spent for the activity and 
the length of time spent in each. 
Budget in Dollars Unit Length of each 
Grade or Grades Activity of Equipment & Supplies Activity in Weeks 
7 8 9 10 7 &8 9&10 Flag Football 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Soccer 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Speed Ball 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Archery 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Volleyball 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Basketball 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Handball 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Skiing 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Badminton 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Ping Pong 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Shuffle Board 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Dancing 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Swimming 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Golf 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Tennis 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Softball 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 Track 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
Other: 
7 8 9 10 7&8 9&10 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7 &8 9&10 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
7 8 9 10 7&8 9&10 0-50 51-100 101-500 501-1000 1 2 3 4 5 6 7 8 9 
DO YOU TEST: 
TESTING, FACILITIES, AND EQUIPMENT 
(check one) 
lo At the beginning of a unit? 
2. At the end of a unit? 
J. At both the beginning and the end of a 
unit? 
1. Do you use these tests for classification? 
2. Do you use these tests for evaluation? 
J. Do you have a physical fitness test? 
If so, what test do you use? 
YES l!Q 
FACILITIES AND EQUIPMENT 
(check one) 
YES NO 
1. Outdoor area, softball, etc. 
2. Gymnasium 
3. Swimming pool 
4. Apparatus room 
5. Wrestling room 
6. Tumbling mats 
7. Weight training room 
8. Chinning bars 
9. Parallel bars 
10. Vaulting boxes 
11. Side horse 
12. Volleyball equipment 
13. Badminton equipment 
14. Archery equipment 
15. Golf equipment 
16. Tennis equipment 
17. OU tdoor track 
18. Track equipment 
19. Shuffle Board equipment 
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If you care for the results of this survey, please fill in the 
information necessary in the space provided below. 
NAME 
~-----~-------------------
ADDRESS 
-------------------------
